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Appendix B  

Interview Checklist 

❏ Describe the biggest challenge you've had in a job or student teaching placement and how 

you handled it. 

❏ Give me an example of a time when you had to persuade someone to accept an idea 

or proposal. 

❏ Tell me about a situation when you had to learn something new in a short time. How did 

you do this? 

❏  

❏ Summarize a situation where you had to generate a new idea or suggestion at work or 

school and tell me about how you got this idea implemented. 

 

❏ How have you most constructively dealt with disappointment and turned it into a learning 

experience? 

 

❏ Describe a situation where you had to "think on your feet" to handle an emerging 

unexpected situation. 

 

❏ What specific approaches or ideas have you used in dealing with at-risk students? 

❏ Describe the process you have used in dealing with a student who was disrupting the 

class. 

 

❏ What provisions do you make for meeting the range of skills and needs commonly 

present in a classroom? 

 

❏ What steps have you taken prior to a parent-teacher conference to ensure its success? 

❏ Describe your experiences working with a diverse student body. 

❏ Explain a difficult situation, how you handled it, what you learned from it and what 

would you do differently now. 

 

Permission granted for use in dissertation. See Appendix C 
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Appendix C 

 

Permission for Use 
 

Your request was forwarded to me for response. The questions are adopted from the Career 

Development Center at Buffalo State College handout on Interviewing. For a dissertation I would 

recommend you use The American Association for Employment in Education, Inc.’s Job Search 

Handbook for Educators, 2016. Many years ago we modeled our questions from theirs. They have 

changed throughout the years. But you do have permission to use ours. 

Stephanie 

 

 

Stephanie Zuckerman-Aviles | Director 

Career Development Center | Cleveland Hall 
306 

1300 Elmwood Avenue Buffalo, New York 
14222 

tel (716) 878-5811 | fax (716) 878-3152 

 

Incredible Years <IncredibleYears@incredibleyears.com> 

re: permission to use 

June 13, 2016 3:09 PM 

Hi Tonnett, 

Thank you for the email. Our measures and forms are available on our website for your use. 

We ask that you site the materials appropriately as Carolyn Webster-Stratton's work. 

Best, 
Megan 

 

 



 107  

Appendix D 

Informed Consent From For Faculty Participation in Survey, Interviews, and Preservice Training 

 Due to the fact that “Name Redacted” Elementary School faculty names will not be 

included in the research data, this form is for administrative purposes.  I, “Name Redacted”, give 

permission for Tonnett Davis to involve “Name Redacted” Elementary teachers in her Action 

Research Study entitled: Effectiveness of PBIS on Disruptive Behaviors of Intermediate 

Students.  I understand that Tonnett’s research is to be done as a part of her Doctorate of 

Education program at Concordia University, and will involve the surveying, interviewing, and 

preservice training of current third, fourth, fifth grade, and specials teachers.  I understand that 

Tonnett’s ultimate research goal is to answer the questions: How will the PBIS based behavior 

management plan impact the behaviors of intermediate students?  How will the behavior 

management plan change student behaviors?  How will the behavior management plan change 

the school environment? Will preservice training change teachers’ perceptions of the behavior 

management plan?  

 I understand that the results of the study may or may not directly benefit “Name 

Redacted” Elementary School, though the objective is that they will.  I understand that at no time 

during the research will my name or the names of faculty be used in connection with the results.  

All personal data and outcomes will be kept confidential.  I understand that “Name Redacted” 

participation in the study is voluntary and that I am free to withdraw our involvement in it at any 

time.  Tonnett will keep us up-to-date on her research, show us potential surveys, and work with 

administration in scheduling interviews and preservice training.  I have read the above 

information and agree for my faculty to take part in Tonnett Davis’ Action Research Study. 

“Name Redacted”         6/22/16 

    Signature                                  Date 
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Appendix E 

Probing Questions 

1. Could you please tell me more about…  

2. I’m not quite sure I understood …Could you tell me about that some more?  

3. I’m not certain what you mean by… Could you give me some examples?  

4. Could you tell me more about your thinking on that?  

5. You mentioned….Could you tell me more about that What stands out in your mind about that? 

 6. This is what I thought I heard…Did I understand you correctly?  

7. So what I hear you saying is…”  

8. Can you give me an example of…  

9. What makes you feel that way?  

10. What are some of your reasons for liking it?  

11. You just told me about…. I’d also like to know about…. 

Camino, Zeldin, and Payne-Jackson (1995).  
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Appendix F 

 
Focus Meeting #1 

The strategy we used to share ideas could be effective in the classroom.  

Behavior 

Shared what we felt were advantages and/or disadvantages of our current program.  Other 

positive ideas included: 

1. Let Seniors/Ambassadors hand out the daily Starbucks. 

2. Let students write down three incentives that they would like to earn when they reach a 

leadership level.  When they reach that level, let them choose one of the items from their 

cards. 

3. Adapt current school system, but adapt to meet the needs of the students. Ex: Students 

earn Starbucks as a group/table and then use them to spend at a classroom store. 

4. Have students work as a groups to earn Starbucks for a common goal (line up early, etc.) 

Things to consider that will make our program work better: 

1. The teacher who sees the behavior is the one to write the reflection.  This helps parents 

and staff to target when and where the behavior occurs.  The teacher should return the 

form to the homeroom teacher. 

2. Some incentives should have a limited number of certificates (example principal of the 

day). 

3. Intervention teachers could use DoJo as their reward system.  Other ideas include  

“smelly smiley” and having your own list of rewards.  

4. Remember:  for every reflection given 5 Starbucks should be given out to those students 

with the appropriate behavior 
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5. By the end of the first nine weeks = best of the best should be Juniors; after Christmas = 

best of the best should be Seniors; etc. 

6. If a child moves in during the year, you may choose to give him or her the amount of 

Starbucks based on when they come (example: a student coming at semester might need 

to earn only 50 Starbucks to become a junior). 

Looking ahead:  

1. Students complete a reflective sheet when a behavior occurs.  A suggestion is to have this 

as a carbon so one copy would go home and one stays with the teacher.  

2. The K–2 form requires the student to draw what happened.   

3. The 3–5 form requires the student to answer questions. A showed a form that the team 

decided would be appropriate to use. B suggested adding a section where the student 

monitors their behavior at various times throughout the day to see if the behavior 

improves (or does not improve) to help the child learn to monitor their choices. 

      2.   Instead of 6 reflections, suggest 3 reflections prompt action. 

      3. Give students a chance to “ease” into their morning by completing a sheet (circle   

something that indicates their feelings for their morning). This could be part of their 

morning attendance routine. This would help the teacher gauge how a student’s day may 

be going. C suggested having boxes/buckets denoting how the morning is going (happy, 

sad...or...Having a good day/Not so great.  Students will drop a card with their name on it 

in one of the buckets.  Teachers will check the “negative” box first and touch base with 

those students.  
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4.   D talked about Ron Clark’s plan of having students belong to a “house”.  Students  

would report to their “house” (cone) in the gym.  These would be mixed-age groups.  

Students would be able to talk within their “house” - possibly given a prompt for 

discussion. Then, each teacher would be assigned a group and would meet with them 

once a month.  

 5. If a student receives more than one reflection in a day, the parent should be called.  

 6.  If a student earns a reflection, they will have a chance to correct their behavior.  Even if  

the behavior “fixes” their problem, it will still count towards the practice program. 

 7. For the younger students, 3 reflections prompts a discussion to decide if the practice  

     program is appropriate.  

  8.  Grades 3–5, after three reflections student will enter the practice program. 

  9.  Practice Program:  During lunch/recess block, the newly hired school social worker will  

monitor the practice program and help students work on specific behaviors.   The current 

form will be used.  Goal is 80% success on any given day for 8 out of 10 days.  If they do 

not reach their goal, one day in-school suspension.  If they do not pass it the second time 

around, they will receive 2 days in-school suspension.  If they are not successful during 

those two times, they will be referred to our Social Worker to work with students based 

on their needs. 

10.  Physical education teachers will check in with students in the practice program and give  

them one form at the beginning/end of the day. Coaches will identify the best way to 

manage the afternoon “check-out” meeting. 
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11.  If a student has a junior/senior/ambassador badge and receives 3 reflections, they will 

lose their leadership badge one level with teacher/principal discretion (ex:  if behavior 

accelerates, the decision may be made to go to the practice program with a discussion   

with the school principal.) 

12.  Reflections may be given out after the first week of school when students are taught the 

school/classroom expectations.  

13.  Starbucks may NOT be taken away for behavior, but students may not receive as many  

       depending on the quality of the job.  

14.  If a student loses his or her “spirit” stick, that will not be replaced.  If they lose their self  

      manager badge, it will cost 5 Starbucks to be replaced.  Teachers should track which  

students are at various leadership levels.  

What Does the Research Say… 

Behavior : https://www.pbis.org/research Looked at the website and discussed the  

evidence of effectiveness and the Tiers 

Restorative Discipline What the videos on how to conduct the circles 

Check In Circles in Classroom - How are you doing today?  (Plastic Bag)   

Rating Scale 1–5 or w/ visuals - What will teachers do with it? 

Proactive Circles – ways to prevent or reduce behavior issues 

Responsive Circle – what will student ownership look like 

Student suggestive reflection 5 Questions 

What happened? 
What were you thinking at the time? 
What have you thought about since? 
Who has been impacted by this and how have they been impacted? 
What ideas do you have to make things right? 

 

https://www.pbis.org/research
https://www.pbis.org/research
http://www.kelvinoliver.com/rd-starter-kit.html


 113  

 
Reflections for K–2 and 3–5 were drafted and approved and sent off to copy center for 

implementation the second week of school. 

  



 114  

Appendix G 

 
Focus Meeting #2 

 
Reflecting over the implementation of the revised behavior management plan. 

Student Behavior 

Shared advantages and/or disadvantages of the revised behavior program.   

1. Teachers expressed that the social and emotional training for the first week of school  

allowed more time to model appropriate behavior and have students discuss scenarios.  

2. The student reflections for what they did inappropriately have changed the regular “I’m  

sorry” to more genuine and thought out apologies.  

3. Many students are concerned about receiving a reflection and those who have received 

the first one correct the behavior quicker with a warning to avoid getting the second 

reflection.  

4. Teacher shared that if they raise the clipboard when the class is off track, they quickly 

correct themselves.  

5. Visually see less green folders being carried throughout the school. 

6. The lunch/recess reporting to a specific location is much better than the reporting to the 

office last year.  

7. There is still that small percentage that is not affected by the reflection form.  

8. Fifth grade reports no situations like such in their grade level. This could be related to the 

Thursday Good Note presented at the weekly grade level meeting with the students. The 

notes are personal messages to a student for doing something that stood out. Each teacher 

on the team selects a student. Also, the Friday prized bucket has been effective for the 

fifth graders.  
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Did the preservice training help? 

1. Many stated the incentive sharing helped them think of ways to add to the school-wide 

incentive in their classrooms/grade levels.  

2. Listening to what others had to share helped to identify resourceful teachers to go to for 

ideas. 

3. The collaboration from the first meeting spilled over into the weekly grade level meetings.  

4. One group stated leaving the meeting and going to shop for prize box items to provide 

variety across the grade level.  
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Appendix H 

PBIS Preservice Training 

Meeting Agenda 

August 26, 2016 

Type of Meeting: Training Meeting 

Meeting Facilitator: Researcher Tonnett Davis 

Invitees: Study Participants 

I. Call to order 

II. Introduction 

III. Results of Pretest Survey Data and Interviews 

IV. Summary of Focus Group Meeting 

a) Reflection Form 

b) Number of forms before enrollment into Practice Program 

c) Self-Management Badge  

V. PBIS plan 

a) Daily procedures 

b) Consequences 

c) Communication 

d) Scenario activity  

VI. Question and Answer time 

VII. Adjournment 
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Appendix I 

 

Reflection Form

 
(Permission granted for use in dissertation by study site.  Created by participants in Focus Group 

Session 1) 
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Appendix J 

 

Table 2 

Means for Highest and Lowest Responses to Pretest Survey Question Stems 

Highest Mean M 

Q5 Describe or comment on bad behavior 

Q1 Confident in managing current behavior problems in your classroom 

Q2 Confident in managing current behavior future behavior problems in the 

classroom 

Q3 Confident in your ability to promote students emotional, social, and problem 

solving skills 

Q6 Reward targeted positive behaviors with incentives 

4.5 

4.2 

4.2 

 

3.9 

 

3.9 

Lowest Means M 

Q10 In-school suspension 

Q9 Reprimand with loud voice 

Q8 Single out a child or a group of children for misbehavior 

Q13 Write student office referral 

Q11 Warning to send out of the classroom if behavior does not improve 

2.3 

2.5 

2.6 

3 

3.2 

 

Notes.  Scale 1 = Never, 5 = Always 
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Appendix K 

 

Table 3 

Means for Highest and Lowest Responses to Posttest Survey Question Stems  

Highest Mean M 

Q1 Confident in managing current behavior problems in your classroom 

Q4 Model positive social behavior 

Q3 Confident in your ability to promote students emotional, social, and problem 

solving skills 

Q15 Use problem solving strategy 

Q2 Confident in managing current behavior future behavior problems in the 

classroom 

4.4 

4.3 

4.2 

 

4.2 

4.1 

Lowest Means M 

Q10 In-school suspension 

Q13 Write student office referral 

Q9 Reprimand with loud voice 

Q12 Call parents to report bad behaviors 

Q11 Warning to send out of the classroom if behavior does not improve 

1.5 

1.9 

2.1 

2.5 

2.6 

 

Notes.  Scale 1 = Never, 5 = Always 
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Appendix L 

  

Table 4 

Pretest and Posttest Survey Means  

Classroom Management Practices Items Pretest M Posttest M 

Q1 Confident in managing current behavior problems in your 

classroom 

Q2 Confident in managing current behavior future behavior 

problems in the classroom 

Q3 Confident in your ability to promote students emotional, 

social, and problem solving skills 

Q4 Model positive social behavior 

Q5 Describe or comment on bad behavior 

Q6 Reward targeted positive behaviors with incentives 

Q7 Use time away to calm down for students 

Q8 Single out a child or a group of children for misbehavior 

Q9 Reprimand with loud voice 

Q10 In-school suspension 

Q11 Warning to send out of the classroom if behavior does not 

improve 

Q12  Call parents to report bad behaviors 

Q13 Write student office referral 

Q14 Use verbal redirection 

Q15 Use problem solving strategy 

4.2 

 

4.2 

 

3.9 

 

4.1 

4.5 

3.9 

3.8 

2.6 

2.5 

2.3 

3.2 

 

3.7 

3 

3.7 

3.8 

4.4 

 

4.1 

 

4.2 

 

4.3 

3.8 

3.8 

3.6 

2.8 

2.1 

1.5 

2.6 

 

2.5 

1.9 

4.1 

4.2 

 

Notes.  Scale 1 = Never, 5 = Always 
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